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Objective: Participants will have access to current evidence and research 
informing good practice for education in crisis and conflict, recognizing its 
strengths and limitations.

Activities: 
• Critical overview of current evidence on what has worked in programming 

for EiCC.

• Treasure Hunt: We will find and critically review evidence for what works 
for:
• Safe learning environments
• Alternative and accelerated education programs
• Increasing equitable access for youth, and
• Local institutional capacity building

SESSION OUTLINE



EVIDENCE: WHAT IS IT? 

Rigorous
Impact 

Evaluations and 
research

Systematic Reviews

Program Evaluations, Case 
studies, Qualitative Research

Surveys and Assessments

Rigorous and/or Useful: two considerations

EQUITY IN EDUCATION

Violent conflict was 
doubled in countries 
with educational 
inequity (2000s)

Access to education 
and higher levels of 
educational attainment 
may help curb 
militancy and 
extremism 
(observational)

School routines 
improve mental health 
for majority of 
children and youth in 
crisis/conflict.



MODEL OF SCHOOL EFFECTIVENESS

How is this model affected by EiCC and LAC realities?

Heneveld & Craig, 1996

SOME  E VIDENCE: SYSTEMATIC REVIEW
INCRE ASING  ACCESS TO QUALITY EICC

• Absence of robust evidence

• Increasing Access:
o Community-based programs increase access to 

education, especially for girls 
o Early childhood development programs
o Conditional and unconditional cash transfers 
o Community monitoring and school vouchers

• Increasing quality – improving outcomes:
o Community-based education 
o Tailored training for local untrained teachers
o Interactive radio
o Peace education, conflict sensitive curriculum 
o Creative arts and play therapies, early 

childhood development, and provision of extra 
services 



E VIDE NCE: INCREASING  ACCESS TO QUALITY EICC

Burde, 2015

SOME EVIDENCE: CASE STUDIES
ALTERNATIVE EDUCATION 

• Small schools, classes, in or near 
community serviced

• Community–based management

• Locally recruited teachers with regular 
supervision and ongoing professional 
training

• Simplified curriculum focused on literacy, 
numeracy and life skills (SEL) in mother-
tongue instruction



S OME EVIDENCE: EXPERT OPINION 
ACCELERATED EDUCATION I N EICC

Principles related to learners:
• AEP is flexible for older learners
• Curriculum materials and pedagogy are genuinely accelerated 

in relevant language of instruction
• AE learning environment is inclusive, safe and learning-ready

Principles related to teachers:
• Teachers participate in continuous professional development
• Teachers are recruited, supervised and remunerated

Principles related to program management:
• AE Center is effectively managed
• Community is engaged and accountable
• Goals, monitoring and funding align

Principles related to alignment with policy
• AEP is a legitimate, credible education option, results in 

certification
• AEP is aligned with national education system 

EVI D ENCE: SAFE LEARNING ENVIRONMENTS

School-Related 
Gender Based 

Violence (SRGBV)
Corporal 

punishment, 
emotional, sexual and 

physical abuse, 
bullying

School Codes of 
Conduct

Advocacy / 
Sensitization 

Psychosocial 
Support / 
Therapy

Student Clubs / 
Committees (Girls’, 

Boys’, Mixed; 
Thematic

Child-Friendly 
Spaces

Evidence-Based Promising 
Practices re: SRGBV

• Top-down introduction of codes of 
conduct alone are insufficient; 
participatory development of codes of 
conduct is more effective

• Whole school / multi-sector / holistic 
approach is effective

• Gender transformative approaches are 
more effective than rights-based 
approach

• Confidentiality and reliable response to 
complaints are necessary for students to 
utilize reporting mechanisms

• Teaching positive discipline is necessary 
alongside policies against CP to reduce 
incidence 

Source: ECCN SLE Gap Maps



External 
Threats

Recruitment 
into group / 
conflict / 
extortion

School-based 
violence 

prevention 
programs

Safe Passage to/from 
School

Livelihood / 
Workforce 

Development 
Programs

Community and 
family-based 

Violence 
Prevention 
Programs

EVI D ENCE: SAFE LEARNING ENVIRONMENTS

Promising Practices re:  Youth Violence

• Safe neighborhood community policing programs raise 
perception of safety and improve police image

• School-based violence prevention programs are one of 
the most successful school-level interventions for 
reducing risky behavior 

• Youth Service – young people who volunteer are less 
likely to engage in delinquent behavior, abuse drugs and 
alcohol

• Comprehensive job training programs

• Youth-friendly spaces (with constructive activities 
supported by an adult, 

• Mentoring programs have reduced likelihood that young 
person engages in risky behavior; also increases 
educational attainment

• Community-wide social marketing and communication 
campaigns; anti-violence in media

• Remedial and second-chance education before resorting 
to incarceration

Source: ECCN SLE Gap Maps

EVIDENCE: GENERALIZABILITY

• It’s difficult to get rigorous, generalizable 
evidence of what works in EiCC

• INEE Professional Development Guide:
• “The real limitation of this guide 

rests with available research on 
professional development in fragile 
contexts. Such research is, at best, 
scant.” 



EVIDENCE: WHY THERE ARE NOT 
MORE SYSTEMATIC REVIEWS

• International Journal of Social 
Welfare: 
• “The screening of 9,271 titles 

resulted in the identification of 
zero prospective effectiveness 
studies with a counterfactual.” 

(Shepherd, 2014)
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Educational Outcomes in Street Children 

and Street Youth in Developing 
Countries: A Systematic Review 
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Abstract 
This is the protocol for a review and there is no abstract. The objective is as follows: 

To assess the effects of non-formal education (NFE) on the educational outcomes of street 
children and street youth (SCSY) who live in developing countries.  

1. Background 
Since the 1970s non-formal education (NFE) has spread throughout the world as a method of 
providing education that actually empowers the most excluded members of society. Because of 
the empowerment perspective of NFE, its flexibility, and its low cost, NFE has been used 
throughout the developing world to provided education to street children and street youth 
(SCSY) (Gathenya, 2003; Rodriguez, 2010; Thompson, 2001; Zutshi, 2004).  However, despite 
the widespread use of NFE, the educational effectiveness of the approach for this vulnerable 
population is unclear. Therefore, this review will address this knowledge gap by bringing 
together and synthesizing all extant studies that address the effectiveness of non-formal 
education for improving the educational outcomes of SCSY. 
 

a. Street Children and Street Youth 
As early as the 1980s there were estimated to be more than 100 million street children and that 
number continues to grow with the majority of these children living in developing countries not 
ranked in the highest category of the United Nation’s Human Development Index (Childhope, 
2006; Kopoka, 2000; UNICEF, 2003). These children face many challenges. One of the most 
devastating is their lack of educational and vocational opportunities. Most of these children are 
not able to stay enrolled in school due to financial or other pressures (Ayuku, Kaplan, Baar, & 

THE CHALLENGE OF GETTING STRONG 
EVIDENCE

• Education problems are hard to define clearly and are 
contested

• Education reforms require changes in existing behaviors and 
relationships

• Changing behavior requires multiple actors and contexts

• Institutions that deliver education services are weak and 
under-resourced

• Education outcomes have many causes

• Education outcomes are unpredictable, long-term and 
difficult to track



THE CHALLENGE OF RIGOROUS IMPACT ASSESSMENTS 
AND SYSTEMATIC REVIEWS

Quantitative approaches are useful for the study of 
relatively stable, simple relationships (Interventions  à
Results) that hold for large numbers of cases 

Qualitative approaches are appropriate for the analysis 
of complex relationships (multiple interventions à
Results) that change over time and location.  

In complex processes, quantitative methods are less 
effective (less rigorous) because they limit possible 
explanations and bet that the posited explanation is the 
closest to the truth

TREASURE HUNT FOR EVIDENCE

1. Choose an EiCC element:
• Safe Learning Environments
• Equity: Alternative and Accelerated Ed Programs for out-of-

school children/youth
• Delivering services: Increasing access to secondary school for 

at-risk youth
• Local Institutional Capacity Development

2. Choose a topic relevant to your current situation in LAC and search 
databases of evidence.

3. Prepare a small poster
• Cite the source you found most useful, and where you found it
• Describe what type of evidence it is
• Why are the findings useful to you in particular?



LINK TO EXERCISE

• http://eccnetwork.net/usaid-workshops/essentials-
eicc-course/

• Resources:
1. USAID ECCN Resource Repository and Gap Maps
2. 3ie Reviews and Gap Maps
3. INEE Toolkits
4. IRC Outcomes and Evidence Framework

• Burde D, Guven O, Kelcey J, Lahmann H, Al-Abbadi K (2015) What Works to Promote Children’s 
Educational Access, Quality of Learning, and Wellbeing in Crisis-Affected Contexts. Education Rigorous 
Literature Review. Department for International Development.  http://s3.amazonaws.com/inee-
assets/resources/Education-emergencies-rigorous-review-2015-10.pdf

• Cunningham, Wendy (2008). ‘Youth at Risk in Latin America and the Caribbean: Understanding the Causes, 
Realizing the Potenital.  The World Bank. 
http://documents.worldbank.org/curated/en/245731468276337697/Youth-at-risk-in-Latin-America-and-the-
Caribbean-understanding-the-causes-realizing-the-potential

• Moestue, H.,Moestue, L., and Muggah, R. (2013). Youth violence prevention in Latin America and the 
Caribbean: a scoping review of the evidence. Igarape Institute. 
http://www.oas.org/en/asg/moas/high_schools/34_MOAS_HS/annotated_agenda/documents/youth_protectio
n_and_empowerment/NOREF_evaluations_youth_violence_LAC.pdf

• NORC (2016) Accelerated Education Programs in Crisis and Conflict: Building Evidence and 
Learning. For USAID. 

• http://eccnetwork.net/wp-content/uploads/AEP-Literature-Review-FINAL.pdf
• Shephard, D. (2014) Nonformal education for improving educational outcomes for street children and 

street youth in developing countries: a systematic review. International Journal of Social Welfare. 
http://www.3ieimpact.org/en/evidence/systematic-reviews/details/652/

• Westhorp, G., Walker, D.W., Rogers, P., Overbeeke, N., Ball, D., and Brice, G. (2014) Enhancing community 
accountability, empowerment and education outcomes in low and middle-income countries: A realist 
review. EPPI-Centre, Social Science Research Unit, Institute of Education, University of London.

• https://assets.publishing.service.gov.uk/media/57a089f140f0b652dd0004a2/Community-accountability-2014-
Westhorp-report.pdf


