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2.1 PRINCIPLE 2, CONTINUED

Curriculum and Materials
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OVERVIEW OF SESSION

• Characteristics of accelerated                curriculum 
and materials 

• Small group review of materials

• Plenary discussion



ACCELERATED EDUCATION PROGRAMS STRIVE TO USE 

Pedagogy

• learner-centered, active and collaborative

Curriculum 

• condensed and prioritizes literacy and numeracy skills 

• levelled, age-appropriate and competency-based

• Integrates social emotional and other life skills

Teaching and learning materials

• inclusive, gender- and conflict-sensitive

• appropriate for age and level of cognitive maturity 

• use relevant and appropriate language of instruction
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Primary
Grade 1

Primary 
Grade 2

= ?

CONDENSED

Literacy 

Numeracy
=
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PRIORITIZE LITERACY AND NUMERACY

Literacy

Numeracy

Taught within the context of 
Social Emotional Learning, other 
Life Skills and, if indicated, 
subject areas such as social studies 
and science

Read with understanding

Communicate in writing

Solve Problems
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LEVELLED AND COMPETENCY-BASED



10/24/2018



Detail from one Module (of 6)
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INTEGRATE PSYCHOSOCIAL WELL-BEING AND LIFE SKILLS 
ACQUISITION

Social emotional 
skills

Healthy behaviors

Community 
participation

Work readiness



AGE APPROPRIATE ACTIVITIES AND 
MATERIALS



GENDER-SENSITIVE AND INCLUSIVE PRACTICES



USE RELEVANT LANGUAGE OF INSTRUCTION

10/25/2018



ACCELERATED LEARNING PEDAGOGY
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SMALL GROUP ACTIVITY

• Find your assigned table.

• After your facilitator introduces the materials, spend about 10 minutes 

looking through one or two items. 

• Using the AE checklist for Principle 2, discuss how the curriculum and 

teaching and learning materials meet some or all of the Action Points.

• Be prepared to share with the full group:

• One example of how the materials meet one (or more) of the Action 

Points

• One question, challenge or issue that came up during your discussion

• You have about 40 minutes for this activity
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PLENARY DISCUSSION

• Examples of genuinely accelerated 
curriculum, materials and pedagogy?

• Questions, challenges, comments?



2.2 Principle 3

Accelerated Education learning 
environment is inclusive, safe and 

learning-ready
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Activity - Build an AE Environment
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Activity Instructions

1. Read p. 30-35 in your Guide

2. Work with your country groups to build an AE 

environment suitable for your country.

a. How will you show learning ready?

b. How will you show inclusive?

c. Prepare to explain how you are following “Do No 

Harm” approach. How do you know learners will be 

safe here?

3. Be creative and have fun



2.3 Principle 4 

Teachers are recruited, supervised 
and remunerated



Body Mapping

In your group:
1. Discuss and visually represent the qualities and attributes 

of accelerated education instructors
2. Post your artwork to the wall
3. Gallery walk



GALLERY WALK



Recruiting, Supervising and Paying 
AE Teachers



Recruitment

● Recruit locally

● Consult with community, partners, 

leaders and youth

● Selection criteria

○ Government policies

○ Interim measures 

● Competency-based assessment



Supervision

● Teachers sign a Code of Conduct

● Define roles & responsibilities of various actors

● Supervision supports:

○ Attendance & Time on Task

○ Classroom Management & Behavior

○ Instruction & Pedagogy



Remuneration

● Harmonize payscale with other education actors...

○ Fair

○ Consistent

○ Regular

○ Commensurate with hours worked



Remuneration

● Incentives or supplementary pay may include:

○ Housing

○ Hardship allowance

○ Transportation allowance

○ Training & Professional Development



Principle 5 

Teachers participate in continuous 
professional development



Overview of this Session

● Principle 5 and Action Points
● Professional development models
● Preparing AE teachers: do we need to do anything 

differently?
● Country team work
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Principle 5

Provide pre-service and 

continuous in-service 

teacher professional 

development courses 

on subject knowledge 

and Accelerated 

Learning pedagogy. 



Build inclusion, gender-sensitivity and protection practices into 

the AEP teacher training. 



Ensure teachers are provided 

with regular support and 

coaching to help improve the 

quality of classroom 

instruction. 



Work directly with teacher 

training institutes and 

national structures for AEP 

teacher training in order to 

provide certified professional 

development for AEP 

teachers.



HOW DOES AE PROFESSIONAL DEVELOPMENT (PD) 
DIFFER FROM PD FOR FORMAL SCHOOL TEACHERS?  
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Continuous PD Guidelines and 
Examples



INTERNATIONAL BEST PRACTICES IN TEACHER 
PROFESSIONAL DEVELOPMENT

• Address teacher and student needs via approaches that are 
appropriate for conditions in schools

• Be long-term, ongoing, sequenced, and cumulative, 
providing teachers opportunities to gain new knowledge and 
skills, and increase their abilities over time

• Focus on student learning outcomes in ways that enable 
teachers to use their new knowledge and skills

• Model learner-centered instruction so that teachers 
experience and reflect on the learning activities that they will 
lead

• Use formative and summative evaluation for program 
improvement

Using Technology to Train Teachers: Appropriate uses of ICT for Teacher Professional Development in Developing Countries, 
World Bank, 2005
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PROFESSIONAL DEVELOPMENT MODELS
• Standardized PD programs: Focus on rapid dissemination of specific 

skills and content, often via a “cascade” or “train-the-trainer” approach
Examples:  workshops, institutes, conferences

o Introduce and demonstrate new concepts, strategies, or techniques
o Reach large groups of practitioners 
o Share expertise
o Model instructional practices

• Site-based or school-centered PD:  Focus on longer-term change 
processes, usually via locally facilitated activities that build on-site 
communities of practice

Examples:  Study circles, practitioner research, coaching and mentoring
o Strengthen teachers’ knowledge, competence and skills as a group
o Build community; reduce turn-over

• Individual or self-directed PD: Focus on individualized, self-guided PD 
with little formal structure or support
Examples: individual learning plan; self-study guides (print and/or online)

o Serves individuals who want to study on their own or who find it difficult to 
attend PD in person
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SPECIFIC TO ACCELERATED EDUCATION TEACHERS

• Challenge:  Many AE teachers have not received professional 
teacher training and/or have weak skills

• Response:  on-going support and practice in accelerated 
learning pedagogies; review and practice in AE content  

• Challenge:  Many AE teachers do not have experience with 
accelerated education programs 

• Response: orientation to accelerated education objectives 
and methods

• Challenge: Many AE learners may have never been to school
• Response:  preparation to teach an introductory school 

readiness course for over-age learners at the very 
beginning level
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• Challenge: AE students are at different developmental and 
skill levels

• Response:  practice in differentiated instruction methods 
(or multi-grade teaching methods); guidance in 
supporting the learning of older youth

• Challenge:  Students (and facilitators) may have been affected 
by conflict and trauma 

• Response: guidance in creating and maintaining a caring 
classroom; reflection on own biases; social emotional 
learning skills



Group Work 

• Describe current teacher PD options in country 
• Identify the other teacher PD options that are needed--

summarize on flipchart
• What enhancements are needed for AE teachers?  Brainstorm 

ideas and take your notes to end of day country team meeting



Principle 6 

Goals, monitoring and funding align



Goal of AEP

Increase access for over-age, out-of-school, 

disadvantaged children and youth 



Theory of Change



Modelling your AEP



Monitoring

● Performance Monitoring:

○ Output 

○ Outcomes

○ Cost

Quality, Quantity and Timeliness

● Context Monitoring

○ Conditions

○ External factors

○ Assumptions & Risks



AEP Exit Strategies

● What do you do if...

○ External/donor funding dries up and ends?

○ External/donor funding is extended?

○ Funding is diversified, to include Ministry of 

Education budget support?

○ The percent of children and youth who are over-age 

and out-of-school shrinks to less than 10%?



2.6 Panel - Field Voices

Organizing AE Centers and Programs
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PANELISTS

Aude	Vescovo	- Mali	
Denis	Okullu	- Uganda	
Joseph	Mahula	- DRC



Organizing	AE	Programs	
and	Centers

Day	2

Education	Recovery	Support	Activity,	
USAID/ERSA,	Mali



The	needs

ALP centers opened 4 years after the conflict started:
1. A lot of out-of-school children
2. Children were traumatized

• fleeing with their families, giving up all their goods
• sometimes losing their parents
• enrolling in armed groups
• witnessing their school being destroyed

3. Discrimination and violence against girls 
dramatically increased 

4. Heightened ethnic tensions and racism
5. Unsafe schools



• Balanced	 literacy
• Interactive	 Audio	Instruction
•Open	approach
• Rich	Teaching	and	Learning	Materials

•Diff.	pedagogy
• Form.	assessment

•Gender	&	conflict	
sensitive	 curric.

• Caring	attitudes

• Close	collaboration	 with	local	MoE	
• School-based	 transfer	thresholds

• Construction	 of	classrooms
• Construction	 of	latrines	
• Provision	of	hand-washing	disposal

• Community	mobilization	 around	access	to	school
• Community	mobilization	 around	safety	&	well-being

ALP	student	
learnings

Improvement	of	
formal	schools

Assessment	 and	
transfer

ALP	students’	
resilience	 &	
well-being

Increased	 equitable	 access	to	learning	opportunities	 for	out-of-school	 children	
=	Effective	 transfer	 and	retention	 of	ALP	graduates



Assumptions	and	contextual	factors:	
Main	RERA	findings

1. The conflict is not over.
2. Inequalities and sense of injustice

• Huge inequalities exist in access to security and social
services, especially quality education and also back-to-
school programs

• High sense of injustice, grievances towards the
government, perception of a divide between North and
South, and strong grievances towards NGOs

• Evidence of links between inequalities and taking arms
3. Poor formal system



How/where	we	have	set	up	AE	centers

1. Focus on equity:
• Selection of Intervention communities
• Students’ enrollment

2. Focus on community resilience
• Community mobilization approach
• Authorities involvement

3. A spill-over strategy
4. ERSA curricula: 

• Living together component,
• Caring classroom approach,



2.7 Country Team Daily Check-in

Tracy Cordner


